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Special Education Overview

Student teaching in special education is an exciting opportunity for the pre-service teacher to implement many of the strategies and techniques learned in professional coursework and to apply problem-solving skills into real-life, unique situations.  By working with an effective educator in a resource setting, the pre-service teacher gains experience and is able to demonstrate an ability to pull all together all of the information acquired during the formal preparation program.  

For those students seeking to teach in Special Education with Strategist I licensure, Buena Vista University generally considers student teaching in special education as one of the two student teaching placements required by the Teacher Education Program.  Placement is done in a multi-categorical resource setting serving at least a caseload that represents a minimum of two categories of exceptionality at the mild/moderate level.  The grade level(s) of students served during this placement will be consistent with the level of teaching licensure to be sought by the student teacher at the end of the experience.

The university supervisor is a vital part of the student teaching process.  This person serves as a guide for expectations and a touch point for the student teacher to verify the relationship of what was learned in the classroom with what is observed/experienced in the student teaching placements.  The university supervisor also is responsible for articulating the expectations and policies of Buena Vista University for the student teaching experience.  Finally, this person serves as a vital member of the supervisory team, facilitating communication with both the student teacher and cooperating teacher(s), as the student teacher makes the transition from student to reflective practitioner and professional.

The cooperating teacher serves in a transitioning role during the student teaching placement.  Initially the teacher takes on the role of guide and direct instructor.  As the placement progresses, the cooperating teacher releases primary implementation responsibility for instruction and assumes the role of mentor and evaluator.  During the final phase of the placement, the cooperating teacher begins to reassume instructional responsibility while introducing the student teacher to other aspects of professional development.  It is vital to note the important role of the cooperating teacher as a contributor to a student teacher’s professional growth.

The student teacher is the final component of the student teaching triad.  This individual has a responsibility to enter the student teaching placement with a full determination to utilize all of the skills and knowledge acquired during the formal preparation portion of his/her experience at Buena Vista University.  The student teacher has an obligation to complete all assignments associated with the student teaching experience and maintain open lines of communication with the other members of the triad.  Communication is expected to be demonstrated both in verbal and written formats.  Throughout the placement, the highest level of professionalism is to be demonstrated.


InTASC and CEC

Previously noted in this handbook were the InTASC principles used to shape the teacher preparation program at Buena Vista University.  The guidelines associated with Buena Vista University’s teacher preparation program in special education were derived from these principles as well as the common core areas identified in the Council for Exceptional Children’s (CEC) report What Every Special Educator Must Know: The International Standards for the Preparation of Special Education Teachers.  This report outlines a specific set of knowledge and skills nationally recognized by experts in the field of special education as composing a common core for all teachers in special education regardless of the area of exceptionality in which they work.  

Together, the InTASC principles and the CEC common core serve as the basis for preparatory coursework and program evaluation in the area of special education.  Areas identified within the CEC common core are as follows:

1. Philosophical, historical, and legal foundations of special education
2. Characteristics of learners
3. Assessment, diagnosis, and evaluation
4. Instructional content and practice
5. Planning and managing the teaching and learning environment
6. Managing student behavior and social interaction skills
7. Communication and collaborative partnerships
8. Professionalism and ethical practices

Assignment

By nature of its design, a resource room does not operate in the same manner as a   “regular” classroom.  Frequently instruction is provided on a one-to-one basis or to small groups of two to four students.  This requires the person delivering instruction to utilize a variety of presentation formats and strategies that may not be commonly seen in a more traditional classroom setting. Traditional lesson plans, designed for whole group instruction, are seldom appropriate for the resource setting.   Likewise, instructional content frequently differs.  While the school curriculum it important and should always be considered by the teacher, the student’s Individualized Education Plan serves as the main directive for instructional content.  

Although delivery of a well-organized lesson is a vital skill for all teachers, the organization of instruction in a resource setting frequently does not follow the same format as utilized in a typical regular classroom.  Every student teacher completes a placement in a regular classroom and documents his/her ability to develop lesson plans.  While the student teacher is expected to demonstrate this same skill in the resource room to the satisfaction of the University supervisor and cooperating teacher, documentation of lesson plan creation is not required.  The student teacher is, however, expected to demonstrate skill in development of an IEP and will document that skill in the following manner.
Each student teacher, with the approval of the cooperating teacher, will select a student who, for the purposes of this assignment, will be treated as if s/he is up for a three-year re-evaluation.  In some instances, the cooperating teacher may approve the use of a student who is under consideration for an actual re-evaluation.  The student teacher will complete preliminary assessment and gather all information generally expected of that cooperating teacher by the school district.   Student teachers are aware of their legal limitations in utilizing certain types of assessment tools and will use those guidelines accordingly.  The student teacher will then compile the information into a written report as if it were to be presented in a re-evaluation staffing.  Included in the report is to be a recommendation (with rationale) for dismissal or continuation within the special education program.  If a recommendation for continuation of special education services is made, the student teacher is to develop the appropriate educational components of that child’s new IEP.  Although in actual practice this task would be done by the child’s committee, for the purposes of this assignment the IEP will be developed by the student teacher.  

During this assignment, the cooperating teacher is to serve as an informational resource.  Each student teacher is expected to complete this assignment independently.  This assignment is intended to allow the student teacher to express academic planning and individual needs.  Thus, it is acceptable to have standards and benchmarks that differ in direction or style from those in the student’s current IEP.  These differences are to be viewed as an individual perspective of the student teacher and not a reflection of the planning ability of the cooperating teacher.  It is the responsibility of the student teacher to minimally develop an appropriate present level of educational performance (PLEP), long-term goals, and behaviorally stated short-term objectives for the selected student.  The student teacher may utilize the IEP form(s) used by the school or complete this assignment on plain paper.  

Supervising Paraprofessionals

One of the most challenging aspects of a special educator’s job is the supervision and utilization of paraprofessionals.   Many special educators now are given the responsibility of supervising paraprofessionals working directly in their program or assisting students with special needs within a regular classroom.  Although every student teaching placement in special education will not have paraprofessionals, they do require special attention.  

It is the responsibility of the cooperating teacher to facilitate supervision of the paraprofessional by the student teacher.  Student teachers are frequently unaccustomed to giving direct orders to adults or may just assume that the paraprofessional knows what to do.  In placements with paraprofessionals, it is the responsibility of the student teacher to directly plan the paraprofessional’s activity in the special education program.  Cooperating teachers can facilitate the student teacher’s use of paraprofessionals by helping establish clear lines of communication and responsibility, directly assisting the student teacher in planning, and making the evaluation of this component of student teaching a regular part of the performance review process.
Transition out of Student Teaching

Often the period at the end of student teaching is awkward.  Student teachers have been use to having full control of a program and find it difficult to release control back to the cooperating teacher.  Certain activities during the final days of student teaching placement can make this time period less awkward and more meaningful for the student teacher.  These activities are only provided as suggestions of some activities that might be completed and are not required.

Substitute Simulation:  The student teacher should assume s/he will be gone for a day and plan for a substitute teacher.  This means preparing a full set of lesson plans, including a listing of all routine tasks, for a substitute.  The cooperating teacher then assumes the role of the substitute and teaches according to the plans – regardless of what may have been omitted and without any prior discussion.  The student teacher observes and notes what happens when someone teaches from an unknown written plan.  

Student Shadowing:  Select a student from the special education program and shadow that student for a day.  What behaviors are demonstrated by the student in different settings?  How do expectations for student performance differ by setting?  How do these settings have an impact on the behavior and performance demonstrated in the special education program?

Special Classes: Spend at least ½ of a day with specialists who serve multiple age/grade levels such as music, physical education, or art.  How does this person shift between ages?  What modifications are made for students with special needs?  How does this person’s training (or lack of training) with students with special needs translate into classroom performance?

Through the Eyes of Another Specialist:  Shadow another special education specialist for at least ½ a day.  This may be a person at another grade level within the school district or from another area of special education (speech therapist, school psychologist, occupational therapist, etc.).  What similarities and differences are apparent with this person’s program when compared to the student teacher’s current placement?  How does this person fit as a member of the special education team?

Suggested Timelines

Week 1	This week is primarily spent becoming comfortable in the program.  The student teacher is responsible for making him/herself familiar with the contents of student IEPs, curriculum materials, basic procedures, major record keeping for this program. Student teachers initially serve in an aiding capacity but should be moved as quickly as possible into the delivery of short lessons.

Week 2	The student teacher begins to assume full planning and delivery responsibility for several components of the academic program.  Record keeping and data collection responsibilities are gradually assumed.  The Two Week Progress Report is completed and shared.

Weeks 3 & 4	The student teacher needs to assume additional responsibilities with the goal of moving to full teaching at an acceptable level as soon as possible.  Selection of a student for the IEP assignment should be made and planning for gathering of data collection should begin.  The Mid-Term Evaluation is completed after the third week.

Weeks 5 & 6	The student teacher has assumed full responsibility for the program and is operating in the classroom “alone”.  The cooperating teacher should “remove” him/herself for a major portion of the day.  All additional responsibilities of a full-time teacher are being maintained and carried out by the student teacher.  A significant increase in the depth of self-evaluation should be evident during regular debriefing periods.  When possible, a formal evaluation of a lesson by an “outside” evaluator should be done.

Weeks 7 & 8	The student teacher is completing data collection for the IEP assignment and finalizing that project.  As appropriate, transition activities to return control to the cooperating teacher take place.  Alternate activities from the suggested transition list are selected or developed.  The Final Evaluation of the Student Teacher is completed by the cooperating teaching and forwarded to the Director of Field Experiences/Education Coordinator.
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Buena Vista University
Two-Week Student Teacher – Special Education
Progress Report

Student Teacher: 

Cooperating Teacher: Complete this form and return to the University Supervisor at the end of the second week of the student teaching experience.

In the past two weeks of this placement, the student teacher has: (check all that apply)
	_____ 1. Observed supervising teacher and discussed those observations.
	_____ 2. Read the IEPs of students within the program
 (
Basic
)	_____ 3. Learned the names of the students in his/her program
 (
Proficient
)	_____ 4. Read and discussed the school policy manual and/or room policies.
 (
Unsatisfactory
)	_____ 5. Began taking responsibility for some parts of the classroom routines.
 (
D
istinguished
)	_____ 6. Met other professional members of the special education program
_____ 7. Planned, directed, and self-critiqued more than one lesson.
_____ 8. Became acquainted with building support staff/ teachers/administrators.

Use the following scale to critique the Student Teachers’ dispositions:
Distinguished     Proficient     Basic     Unsatisfactory
 
	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


1.  Enthusiasm								

2. Punctuality and a sense of responsibility

3. Academic preparation

4. Ability to design instruction

5. Rapport with and professional empathy for students

6. Poise and flexibility in the educational setting

7. Communication with Cooperating Teacher(s)

8. Relationships with professionals, support staff, and parents

9. Initiative in assisting with classroom/other tasks

The overall outlook on the student teaching experience up to this point has been:
_____ Positive
_____ Some Concerns, Needs Improvement
_____ Serious Concerns, Should be counseled at this time (Please submit narrative explaining
           specific areas of concern)

Submitted by: 								Date: 






Buena Vista University
Mid-Term Evaluation of
Student Teaching – Special Education Observation Form 

Name
Last				First					Date	
Placement Location _______________________________________________   _________________________
					Building/District Name			       Grade Level/Subject
Cooperating Teacher ___________________________

Evaluation Scale: U = Unsatisfactory, B = Basic, P = Proficient, D = Distinguished, NO = Not Observed
 (
            
Comments
) (
   
Performance Criteria
)
REFLECTIVE LEARNER
1. Knowledge of Content and Skills Areas						                           U           B         P         D       NO
Prepares lessons based on best practice that
encompasses all aspects of a subject
2.    Knowledge of Learners/Learning Process
Displays knowledge of typical developmental 
characteristics of age group
REFLECTIVE INSTRUCTOR
3.	Use of Instructional Strategies Adapted for Diverse Learners
Reflects worthwhile and learning central to a discipline 
Creates instructional opportunities that are adapted to diverse learners.
4.	Use of Instructional Strategies/Teaching Styles	
Clearly articulates how strategies establish high expectations and 
relates to various learning styles of pupils.
5.	Use of Problem Solving/Decision-Making Strategies
Maintains an open mind and is willing to attempt new approaches
to old problems, using the best data available to support actions.
6.	Use of Management/Discipline Strategies
Develops procedures for smooth operating classroom/efficient
use of  time. Routines established, students treated fairly and consistently.
7.	Use of Motivation Strategies
Creates environment of respect and rapport, interactions are 
cultivated through words and actions in the classroom.
8.	Use of Communication Strategies
Clearly articulates directions and procedures. Information conveyed
is accurate and understood. Quality oral, written and nonverbal skills.
9.	Use of Assessing/Diagnosing/Evaluating Strategies
Assessment reflects teaching strategies used. Provide feedback to 
students, reflect on teaching, plan for the future.  
10.	Technology Integration
Incorporates meaningful uses of technology to support teaching, 
not limiting the medium used to only computers.
REFLECTIVE PROFESSIONAL
11.	Use of Human Relations Skills
Demonstrates a sense of genuine care for well-being of all 
students. The best interests of the students are displayed.
12.	Professional Characteristics/Personal Qualities
Demonstrates a commitment to students and their learning.
Exemplifies role and responsibility that depicts ethical conduct. 
13. 	Consumers of Research
Effectively incorporates multiple outside resources to enhance 
student learning.
14.	Fosters Community Relationships
	Promotes effective communication and collaboration with 
	individuals, parents, school, and community personnel.

Feedback Comments: (Please add any additional comments on a separate page)
Cooperating Teacher Signature							Student Teacher Signature

Buena Vista University
Final Evaluation of
Student Teaching – Special Education Observation Form 

Name
Last				First					Date	
Placement Location _______________________________________________   _________________________
					Building/District Name			       Grade Level/Subject
Cooperating Teacher __________________________

Evaluation Scale: U = Unsatisfactory, B = Basic, P = Proficient, D = Distinguished, NO = Not Observed
 (
            
Comments
) (
   Performance Criteria
)
REFLECTIVE LEARNER
1.     Knowledge of Content and Skills Areas						                           U           B         P         D       NO
Prepares lessons based on best practice that
encompasses all aspects of a subject
2 .    Knowledge of Learners/Learning Process
Displays knowledge of typical developmental 
characteristics of age group

REFLECTIVE INSTRUCTOR
3.	Use of Instructional Strategies Adapted for /Diverse Learners
Reflects worthwhile and learning central to a discipline 
Creates instructional opportunities that are adapted to diverse learners.
4.	Use of Instructional Strategies/Teaching Styles	
Clearly articulates how strategies establish high expectations and 
relates to various learning styles of pupils.
5.	Use of Problem Solving/Decision-Making Strategies
Maintains an open mind and is willing to attempt new approaches
to old problems, using the best data available to support actions.
6.	Use of Management/Discipline Strategies
Develops procedures for smooth operating classroom/efficient
use of time. Routines established, students treated fairly and consistently.
7.	Use of Motivation Strategies
Creates environment of respect and rapport, interactions are 
cultivated through words and actions in the classroom.
8.	Use of Communication Strategies
Clearly articulates directions and procedures. Information conveyed
is accurate and understood. Quality oral, written and nonverbal skills.
9.	Use of Assessing/Diagnosing/Evaluating Strategies
Assessment reflects teaching strategies used. Provide feedback to 
students, reflect on teaching, plan for the future.  
10.	Technology Integration
Incorporates meaningful uses of technology to support teaching, 
not limiting the medium used to only computers.

REFLECTIVE PROFESSIONAL
11.	Use of Human Relations Skills
Demonstrates a sense of genuine care for well-being of all 
students. The best interests of the students are displayed.
12.	Professional Characteristics/Personal Qualities
Demonstrates a commitment to students and their learning.
Exemplifies role and responsibility that depicts ethical conduct. 
13. 	Consumers of Research
Effectively incorporates multiple outside resources to enhance 
student learning.
14.	Fosters Community Relationships
	Promotes effective communication and collaboration with 
	individuals, parents, school, and community personnel.

Feedback Comments: (Please add any additional comments on a separate page)

Cooperating Teacher Signature							Student Teacher Signature

Final Grade Form
Special Education Student Teacher


Final Summary and Comments:
































Recommended Letter Grade: _____


Cooperating Teacher’s Signature _______________________________Date __________

University Supervisor’s Signature ______________________________ Date __________


Final Grade assigned by University Supervisor: _____





An Orientation Checklist for the Cooperating Teacher to use with his/her Special Education Student Teacher

___ 1.	 Have I introduced the student teacher by name to the students and clarified his/her role?

___ 2.	Have I introduced the student teacher to the rest of the professional support staff, other members of the special education program, administrators, building support staff?

___ 3. 	Am I helping the student teacher to feel like a co-worker with me and as a team member with the rest of the faculty/staff?

___ 4. 	Have I acquainted the student teacher with the “standard operating procedures” of the school and classroom?

___ 5. 	Have I made available a handbook with information for new teachers or support materials for persons working with AEA or other special education programs?

___ 6. 	Does the student teacher know what to do in case of fire/disaster drills?

___ 7. 	Does the student teacher know the regulations concerning visitors in the classroom and confidentiality?

___ 8. 	Is the student teacher aware of any special regulations concerning who may pick up a student from school?

___ 9. 	Is the student teacher fully aware of any duties involved concerning: hall duty, playground duty, lunchroom duty, study hall duty, early morning/after school duties, or monitoring student conduct in the halls?

___10. 	Is the student teacher aware of specific behavioral procedures to be followed if a student demonstrates unacceptable behavior?

___11. 	Does the student teacher know the school regulations concerning: where he/she can park his/her car, a hat and coat, keep a purse/bag, locate faculty restroom, or eat lunch?

___ 12.	Have I acquainted the student teacher with the special education program philosophy and available instructional materials?

___ 13.	Does the student teacher know what I expect of him/her in terms of instructional design, program implementation, instructional planning, behavioral strategies, evaluation, record keeping, etc.

___ 14.	Have I given the student teacher some type of responsibility immediately to indicate that he/she is a working member and not merely an observer?

___ 15. 	Have I made IEPs available for my student teacher to read and become familiar?

___ 16.	Have I given the student teacher necessary information concerning student needs, guidelines for delivering medications, or health concerns?

___ 17. 	Does the student teacher fully understand how to record and report student information?

___ 18. 	Does the student teacher know what I expect should he/she be absent or tardy?

___ 19. Does the student teacher understand the procedures involved for obtaining textbooks, supplies, audio-visual aids, duplicating/copying, library/media materials, and AEA services?





___ 20.	Does the student teacher understand the policies concerning closing school because of inclement weather or under special circumstances?

___ 21. 	Does the student teacher understand the non-direct instructional aspects of my job as a teacher?

___ 22. 	Is the student teacher familiar with the procedure to follow if he/she wants to visit another class or another building?

___ 23.	Do I want my student teacher to have my home telephone number in case he/she has a question or problem?

___ 24.	Am I ready to provide daily feedback about his/her progress during this critical period of teacher preparation?









































Buena Vista University
Special Education
Student Teaching Experience Checklist
I. Orientation Experiences
		   1st Experience						                   
Date Met	Initialed       Initialed	          		Met Building Personnel/		
		   Coop         Student	          		Located Building Areas		  



Principal

Secretary/Office Personnel

Team/Partner Teachers

Other/Special Area Teachers

Other Members of the
Special Education Team

Support Personnel (Cooks, Custodians)

Media Specialist/Media Center

Toured the Building/Materials Access

Observed Playground Area

Observed Lunchroom Area

Other Supervisory Duties



Additional Comments:										
























II. Discussion with Cooperating Teacher:
		   1st Experience						  	      
Date Met	Initialed       Initialed	           		 	School Policy: Unit or		
		   Coop          Student	            	     		Room Policies		  

Discipline

Behavioral Management

Daily Schedule/Transitions

Fire Drill/Disaster Drill Procedures

Special Education Program

Student Illness/Injury

General Housekeeping Procedures

Assessment Practices

Record Keeping/Cumulative Records/Staffing Reports

Faculty/Team/ Program Meetings

Student Referrals

School and Community Resources

Cultural/Linguistic Factors

Team Communication


Additional Comments:										

























III. Other Activities/Evaluation

  		     1st Experience						  	      
Date Met	Initialed       Initialed	      		Active Participation/     		 		
		   Coop          Student       			Evaluation Strategies                              				  

Attended Professional Meeting or In-Service

Visited area resource center

Arranged for parental/guardian contact and/or involvement

Collected file materials

Attended a staffing for student(s) with an IEP

Attended open house, school
Assembly, or other extra-curricular activites

Observed/Participated in Parent-Teacher Conferences

Attended a faculty meeting
Before/After School



Additional Comments:	
















Check List Completed on _______________	   
   
Cooperating Teacher Signature ________________________		






Reflective Teaching Self-Evaluation

Topic Area: _________________________	Date of Evaluation: ___________

Grade/Level: ________________________	Subject: ____________________


Lesson Outcomes

What was the purpose of my lesson/instruction?



What objectives did I establish? Are the objectives measurable and observable?  How do those objectives fit with the IEP(s) of the student(s)?



What were the outcomes of the lesson?  Were the outcomes measured in terms of the objectives?



Was the lesson completed as I had planned? What changes did I make to the lesson while teaching? Why were the changes made?



As a result of this lesson what behavioral outcomes were derived?  What did the students learn? 


Factors Affecting Lesson Outcomes

How were students prepared for this lesson? What could I have done differently to better prepare them for this subject matter?



How did I get active involvement during the lesson? What strategies did I use to facilitate active participation?



What skills and modalities were incorporated into this lesson








How does this lesson fit with previous and future lessons?



Was I sure of my material and confident if my preparation? If yes, how? If no, why not?  How did I manage the timing of the presentation and student work?



How did I provide closure for this lesson?



Improving Lesson Outcomes

As a result of this self-evaluation, what things will I add or do differently in my future lessons to improve student achievement and lesson outcomes?































STUDENT TEACHER – SPECIAL EDUCATION REFLECTIVE WRITING REPORT 
Week 1
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during weeks one and two and sent to the University Supervisor.

Daily Reflective Writing Guidelines: Your development as a Reflective Professional should include opportunities for you to reflect on the daily events/happenings that shape your approaches to working with students and others. These are newly evolving skills that will enhance your abilities to work and communicate your feelings and expectations with them.  

Respond to the following questions each day:
· What was the best part of the day? Why?
· What was the most challenging part of the day? Why?
· What did I learn today?
Day 1







Day 2





Day 3






Day 4






Day 5




Student Teacher’s Signature					Cooperating Teacher’s Signature

STUDENT TEACHER – SPECIAL EDUCATION REFLECTIVE WRITING REPORT 
Week 2
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during weeks one and two and sent to the University Supervisor.

Daily Reflective Writing Guidelines: Your development as a Reflective Professional should include opportunities for you to reflect on the daily events/happenings that shape your approaches to working with students and others. These are newly evolving skills that will enhance your abilities to work and communicate your feelings and expectations with them.  

Respond to the following questions each day:
· What was the best part of the day? Why?
· What was the most challenging part of the day? Why?
· What did I learn today?
Day 1





Day 2





Day 3






Day 4






Day 5





Student Teacher’s Signature						Cooperating Teacher’s Signature

STUDENT TEACHER – SPECIAL EDUCATION REFLECTIVE WRITING REPORT
Week 3
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week three and sent to the University Supervisor.

Week Three Theme: Communication Strategies/Community Relationships (InTASC #5 & 10; CEC #7 & 8)

Reflective Writing: At the end of Week Three, discuss with your cooperating teacher the following areas of your use of communication strategies and development in fostering community relationships. Some critical areas to reflect on include:

· How have I clearly articulated directions and explanations to students?
· How have I provided opportunities for students to increase their communication skills in conveying their thoughts?
· How have I fostered positive relationships with students, parents, school colleagues, and outside constituents?
· How have I promoted a productive and engaging learning environment?

































Student Teacher’s Signature					Cooperating Teacher’s Signature

STUDENT TEACHER - SPECIAL EDUCATION  REFLECTIVE WRITING REPORT
Week 4
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week four and sent to the University Supervisor.

Week Four Theme: Knowledge of Content/Knowledge of Learners/Diverse Learners (InTASC #1, 2, & 4; CEC # 1 & 2)

Reflective Writing: At the end of Week Four, discuss with your cooperating teacher the areas of your knowledge of structures of your discipline, how you provide learning opportunities appropriate for the child’s development, and how you adapt your instructional opportunities for diverse learners. Some critical areas to reflect on include:

· How have I made learning relevant to students? 
· What have I done to see that I have a solid grasp of the learning styles and needs of each student?
· How have I provided opportunities for active engagement through meaningful activities?
· How am I sure that I have identified, planned, and designed appropriate instruction for each student?

































Student Teacher’s Signature					Cooperating Teacher’s Signature


STUDENT TEACHER – SPECIAL EDUATION  REFLECTIVE WRITING REPORT
Week 5
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week five and sent to the University Supervisor.

Week Five Theme: Instructional Planning Strategies/Technology Integration (InTASC # 7 & 8; CEC #4 & 5:State Requirement)

Reflective Writing: At the end of Week Five, discuss with your cooperating teacher the areas of your knowledge of instructional strategies and technology integration that encourages students’ development. Some critical areas to reflect on include:

· Have I maintained routines and procedures for a smooth running classroom?
· How have I managed the non-teaching routines of the classroom? 
· How have I shared my knowledge about subject matter, curriculum and student development in planning instruction to meet the needs of the learner with other members of the special education team?
· How have I incorporated technology and multimedia to enhance my teaching?
· How often do I check to see that I am working meet the goals and objectives articulated in my student’s IEPs?
· How have I utilized appropriate resources and materials to enhance student performance?




























Student Teacher’s Signature					Cooperating Teacher’s Signature


STUDENT TEACHER – SPECIAL EDUCATION REFLECTIVE WRITING REPORT
Week 6
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week six and sent to the University Supervisor.

Week Six Theme: Classroom Management/Student Motivation (InTASC # 3; CEC 5 & 6)

Reflective Writing: At the end of Week Six, discuss with your cooperating teacher the areas of your knowledge of individual and group motivation and behavior to create an effective learning environment. Some critical areas to reflect on include:

· What I have I done to maintain an effective, fair, and consistent learning environment?
· How have I promoted active engagement and reduced lost instruction time?
· What specific behavioral strategies have I utilized to maintain learning?
· What I have done to increase self-motivation and self-regulation of the learner?
































Student Teacher’s Signature				Cooperating Teacher’s Signature


STUDENT TEACHER – SPECIAL EDUCATION  REFLECTIVE WRITING REPORT
Week 7
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week seven and sent to the University Supervisor.

Week Seven Theme: Assessing/Diagnosing/Evaluating Strategies (InTASC # 6; CEC # 3)

Reflective Writing: At the end of Week Seven, discuss with your cooperating teacher the areas of your knowledge of formal and informal assessment strategies and diagnosis of evaluation of student performance. Some critical areas to reflect on include:

· How have I used a variety of formal and informal assessment techniques to enhance my knowledge of learners?
· What evaluation techniques other than teacher observation have I utilized to monitor student progress and performance ? 
· How have I modified and adjusted my teaching based on learning strategies and knowledge of the learner?
· How have I collected and used information from outside sources to gain more knowledge of the learners?
· What information am I gathering that will be meaningful and useful for student progress reports at special education team meetings and parent conferences?






























Student Teacher’s Signature				Cooperating Teacher’s Signature

SUMMATIVE STUDENT TEACHER – SPECIAL EDUCATION REFLECTIVE WRITING REPORT
Week 8
Student Teacher’s Name ____________________________
Placement Location ______________________  Grade Level/Subject Area ______________
       Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week eight and sent to the University Supervisor.

Week Eight Theme: Reflective Practitioner/Reflective Professional (InTASC # 9; CEC  # 8)

Reflective Writing: At the end of Week Eight, discuss with your cooperating teacher the areas of your development as a professional and reflective practitioner. Some critical areas to reflect on include:

· How has my performance during this placement reflected my personal beliefs about professional behavior?
· How have I maintained a high level of ethical conduct and relations with others?
· How have I best served the interests of the students?
· What touchstones have I used to assure others and myself that my decisions were made on the highest professional standards and kept students’ dignity in tact?
· How have I implemented and used research/outside resources and recognized best practice in the field of special education to enhance my teaching?
· How have I been actively engaged professionally during this past student teaching placement?


























		
Student Teacher’s Signature				Cooperating Teacher’s Signature
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