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General Information for Student Teachers, Cooperating Teachers, and University Supervisors

Student Teaching Handbook Overview

	This handbook is designed to serve as a guide for Buena Vista University student teachers seeking Iowa licensure in elementary (Pre-K-6) or secondary (7-12) education, cooperating teachers and university supervisors.  It provides an overview of the student teaching experience; information on the roles, responsibilities, and expectations of those involved; competencies to be met by the student teachers; and information on the evaluation process.  For information and forms, visit the teacher education web site at http://www.bvu.edu/academics/education/teachered/ . 

Introduction
	Student teaching is the capstone to the Teacher Education Program at Buena Vista University.  It offers students the opportunity to implement many of the strategies and techniques learned in their professional course work.  

	Student teaching generally consists of two placements:
· Elementary education majors: kindergarten through third grade and fourth through sixth grade.  
· Elementary education majors adding the K-6 Special Education endorsement will student teach in K-6 Mild/Moderate Resource Room for one of their placements.
· For those elementary education majors seeking Pre-kindergarten/Kindergarten certification there are three placements: kindergarten, fourth through sixth and preschool.  The preschool placement must be completed last. 
· Elementary education majors seeking K-12 certification in art, music or physical education will have one placement in kindergarten through sixth grade and one in seventh through twelfth grade.  
· Secondary majors will student teach at the middle school level (6-8/7-8) and at the high school level (9-12) when possible.  
· All candidates will student teach in two different buildings and, if possible, two different districts. 
	
	For admittance to the student teaching semester, the student teacher candidate will submit an application for student teaching after having completed the following:
· Acceptance in the Teacher Education Program
· All EDCO and methods course requirements with a minimum grade of C 
· Minimum cumulative grade point average of 2.5
· Minimum grade point average of 2.5 in the major/minor/concentration
· Successful completion of remaining non-student teaching portfolio Key Assignments uploaded to Live Text
· Resume and Letter of Introduction for the cooperating school
· Senior standing



The Teacher Education Sub-Committee will review each candidate’s file and, based on that review, will accept or deny admission to the student teaching semester. Students denied have the right to appeal.
 
Program Foundational Components
	Buena Vista University is dedicated to Education for service. Through its academic programs, BVU prepares students for leadership and service in an information-driven, global society. Our programs focus on integration of theory and practice with the goal of developing the student to be a leader, citizen and lifelong learner. There are provisions for learning experiences designed to develop communication and problem solving skills and to refine decision-making capabilities.

	Buena Vista University’s Teacher Education Program is based on the Interstate New Teacher Assessment and Support Consortium (InTASC) Principles, which emphasize becoming a reflective practitioner. The ten principles developed by InTASC serve as a resource for dialogue and establishing expectations for beginning teachers. 

The Role of InTASC Principles in Student Teaching
	Woven from the knowledge, dispositions and performance descriptors of the InTASC Principles, the three processes of Reflective Learner, Reflective Instructor and Reflective Professional will be incorporated in the assessment and evaluation of student teachers’ performances in the classroom. The feedback gained from formal observations made by university supervisors as well as cooperating teachers will be based on these components.

	In addition, student teachers will write reflectively about their experiences in the student teaching classroom. These writings will be based on InTASC Principles and experiences throughout development in the classroom as a reflective practitioner.

InTASC Alignment

“The Interstate New Teacher Assessment and Support Consortium (INTASC), a program of the Council of Chief State School Officers (CCSSO), was established in 1987.  InTASC's mission is to provide a forum for the states to learn about and collaborate on the development of programs to enhance the preparation and the professional development of teachers. INTASC's work is guided by one basic premise: An effective teacher must be able to integrate content knowledge with pedagogical understanding to assure that all students learn and perform at high levels.  

In 1992, INTASC articulated a set of core standards that define the knowledge, dispositions, and performances that are essential for all beginning teachers. They were revised in 2011 as InTASC. The core standards are now broadly recognized as providing a useful framework for reforming many aspects of teacher education, licensing, and professional development.” These core standards are reflected in the design of both graduate and undergraduate courses at Buena Vista University.  



InTASC Core Teaching Standards
The standards have been grouped into four general categories to help users organize their thinking about the standards.

The Learner and Learning

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.

Content

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

Instructional Practice

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.




Professional Responsibility

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and
opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

Iowa Teaching Standards
Teachers in every state are now required to meet standards developed by that state.  Since students are being trained in Iowa, those standards will be the ones referenced during the student teaching experience.  If a student chooses to become licensed in another state, knowledge of the existence of teaching standards and experience with a mock evaluation using those standards will only be of benefit.
Iowa Teaching Standards
Standard 1:  Demonstrates ability to enhance academic performance and support for implementation of the school district’s student achievement goals.
Standard 2:  Demonstrates competence in content knowledge appropriate to the teaching position.
Standard 3:  Demonstrates competence in planning and preparing for instruction.
Standard 4:  Uses strategies to deliver instruction that meets the multiple learning needs of students.
Standard 5:  Uses a variety of methods to monitor student learning.
Standard 6:  Demonstrates competence in classroom management.
Standard 7:  Engages in professional growth.
Standard 8:  Fulfills professional responsibility established by school district.
 
The Candidate as a Reflective Practitioner
The Teacher Education Department of Buena Vista University has adopted the philosophy of “The Candidate as a Reflective Practitioner,” identifiable in three distinct phases of the program: Reflective Learner, Reflective Instructor and Reflective Professional. In this philosophy, a reflective practitioner is seen as a person who makes rational, ethical, data- based choices about what and how to teach, and who assumes the responsibility for those choices. Reflective professionals continually ask themselves questions, such as:
· “What am I teaching and why?”
· “How am I teaching and why?”
· “Are my students learning; why or why not?”
· “How can I improve my teaching?”

Reflective teaching is accomplished via a continuous cycle involving: identifying the goals and planning the methods of instruction; implementing the instructional plan; observing and collecting information on the results of instruction; making judgments regarding success/failure and/or intended/unintended results; identifying the goals and planning the methods of instruction for the next lesson, etc.  (See A Model of Reflective Teaching on page 44)

Student Teaching Overview
The student teaching experience is organized into five curricular components: 
· Student Teaching
· Supervisory Conferences
· Weekly Reflective Writing
· Student Teaching Seminars
· Student Teacher Checklist

A brief overview of each component follows.

Student Teaching
The student teaching experience may take place in a public or accredited private school setting and will be under the supervision of a licensed teacher. The student teacher will be asked to gradually assume full responsibility for classroom management, lesson design, and presentation.  Throughout the student teaching experience, the student teacher will use a variety of teaching strategies and approaches to meet the learning needs of the pupils. It is encouraged that the student teacher assumes full responsibility in the assigned classroom for a minimum of two weeks.

Supervisory Conferences
Two-way and/or three-way conferences provide opportunities for the student teacher, the cooperating teacher and university supervisor to share, discuss, and critique the student teaching experience. Supervisory conferences are recommended to follow any formal observational visit. During these conferences, university supervisors have an opportunity to provide specific feedback related to the formal observation.  They will provide suggestions for improvement and encourage growth. Formal evaluation forms are shared and discussed with the student teacher during this formal conference.  

Weekly Reflective Writing
A written reflective report is made each day during the first two weeks and weekly thereafter.  The reports are submitted to the university supervisor/education coordinator on a weekly basis. These reports consist of a reflection on the day’s activities and provide a forum for the student teacher to critically reflect on the classroom activities, student interactions and self-examination of how learning is taking place. These reflections are to be shared with the cooperating teacher and signed by both the student teacher and cooperating teacher prior to being sent to the university supervisor.  During weeks 3-8, reflective writing will address an identified InTASC principle.  Reference documents on pages 14-22.

Student Teaching Seminars
Student teachers are required to return to campus for seminars throughout the student teaching semester.  The Director of Student Field Experiences and/or the Education Coordinator will direct the seminars.  

Student Teacher Checklist 
In addition to the responsibilities of teaching, the student teacher, along with the cooperating teacher, is required to complete the Buena Vista University Student Teaching Experience Checklist.  This checklist includes the following: an orientation to the building and personnel; a discussion on school and classroom policy; and a record of attendance to and observation of professional/parental meetings and conferences.  Many of these requirements are considered important components of any teaching job, and it is the responsibility of the cooperating teacher to take the student teacher through these components. The student teacher should make this checklist available to the university supervisor upon request so he/she can verify progress and provide feedback on meeting these requirements.  Reference pages 11-13.

Legal Status of the Student Teacher
Liability coverage for activities is provided only as permitted under Chapter 670 of the Code of Iowa. Student teachers are bound by the district’s policies, rules and regulations and are legally protected through the agreement with Buena Vista University and the host school(s). Specific components include but are not limited to:
· The student teacher’s ability to take over full-time responsibility for the classroom to which he/she is assigned.
· Student teachers may not substitute for any classroom teacher in the building because they are not yet licensed teachers with the state. If student teachers are put in substituting situations, they are asked to contact their university supervisor immediately.
· Student teachers are not allowed to drive for field trips or other off-campus activities sponsored by the school.
· Student teachers wishing to seek liability insurance coverage during the student teaching semester are encouraged to join either ISEA or Professional Educators of Iowa for insurance and other membership benefits while student teaching. Materials will be provided to the student teachers at the initial orientation meeting prior to student teaching.

Suggested Timeline for Student Teaching

Seven/Eight Week Student Teaching Assignment

Week 1	The majority of the student teacher’s time is spent in observation, orientation, learning student names, getting acquainted with curriculum materials, learning the rules and procedures of the classroom and the school, helping students individually or in small groups, and possibly teaching short lessons or assuming opening activities.

Week 2	The student teacher begins assuming the responsibility for one or two classes, subjects, activities or duties. The Two Week Progress Report should be completed and shared.

Week 3 & 4  	The student teacher gradually assumes additional responsibilities for teaching, classroom management and teacher duties. The Mid-Term Evaluation Form is completed after the third week.

Week 5 & 6  	The student teacher assumes full-time responsibility for the classroom along with many of the additional duties of the cooperating teacher. “Full-time” responsibility is defined as a teaching load equivalent to that of a full-time teacher. This is a minimum guideline. Students may assume full responsibility for a longer period of time.

Week 7 & 8  	As the student teacher completes units, projects, etc., the cooperating teacher takes back those responsibilities, and the student teacher gradually phases out of full-time teaching. The student teacher should also spend time observing other classrooms and programs. The Final Evaluation of the Student Teacher is completed during the last week of the assignments and sent to the Director of Student Field Experiences/Education Coordinator. 

Student Teacher Section

Expectations Prior to Student Teaching:
· Make student teaching the number one priority.
· Visit the assigned school(s) and attend placement meetings as scheduled.
· Begin planning for grade level materials and/or instructional aids centered on grade levels assigned based on discussions with the cooperating teacher(s).
· Discuss potential unit plans with the cooperating teacher(s).
· Read through the materials, requirements, and expectations of the student teaching experience.

Early in the Student Teaching Experience:
· Refer to the materials and suggested checklists on a regular basis in order to keep on schedule.
· Learn student names and review student records in order to become familiar with students’ abilities, modifications or other related concerns.
· Get actively involved in the daily routines of the classroom.
· Take the initiative of seeking advice and suggestions from the cooperating teacher.
· Become an active member of the life of the school by participating in before/after school activities, meetings and/or other assigned responsibilities.

On-going during the Student Teaching Experience:
· Remember the proper protocol of being a guest in the host school.
· Conduct yourself professionally.
· Welcome constructive criticism and take advice seriously from both the cooperating teacher and university supervisor.
· Assume instructional and supervisory opportunities as they become available with the cooperating teacher.
	
Additional protocol includes but is not limited to the following:
· You are expected to arrive at school the same time as the cooperating teachers and are to remain the entire school day. Student teaching is to be considered a full-time practicum and should be treated as a full-time job.
· Excessive absences or tardiness will not be allowed and may result in termination of the student teaching assignment. No more than three (3) excused absences are permitted during the entire student teaching period. Such excused absences may include but are not limited to illness, emergency situations, interviews or other professional activities. These three days are not personal days to be used at the discretion of the student teacher.  They are days designed to allow some flexibility in the student teacher’s schedule which will allow the option of not having to make up days because of illness or an emergency.

· You represent Buena Vista University and you are expected to conduct yourself as a professional. The decorum/dress should be discussed with the cooperating teacher prior to the student teaching experience, and it should be based on the accepted mores, norms, and culture of the building in which you will be working.
· You must respect the confidentiality of all students, parents and fellow teachers. A confidentiality statement must be on file in the appropriate teacher education office prior to the student teaching placement.
· You are expected to attend and/or participate in out-of-class activities sponsored by the cooperating school.  PTA/PTO meetings, faculty and/or professional workshops or in-services, IEP meetings, parent conferences and class field trips are examples of out-of-class activities.
· You do not have voting rights in the participating school. You are to refrain from becoming involved in the internal politics or conflicts that may exist between teachers, administrators and/or district policies/organizations (i.e., labor or contract disputes).
· You cannot be used as substitute teachers for cooperating teachers or any other teacher in the building/district and cannot be paid for student teaching. The Code of Iowa, Chapter 260, does not allow student teachers the authority to teach or assume teaching responsibilities in unsupervised situations.  
· You are expected to provide lesson plans to your cooperating teachers in advance of presenting the lesson. This allows time for the cooperating teacher to review those plans and make suggestions for improvements. Providing lesson plans beforehand is important because cooperating teachers are ultimately accountable for their classrooms. You and the cooperating teacher should work together to determine a schedule as to when lesson plans are due. The policy of having teachers submit lesson plans weekly to building level administrators varies from district to district. A policy for cooperating teachers does not apply to you. Lesson planning is a critical component of the preparation process and should be taken seriously. 
· Focus on the dispositions of self-reliance, initiative, enthusiasm and outstanding professionalism. 
· You are expected to keep lines of communication open with university supervisors when faced with problems, progress, scheduling conflicts or other related issues.
· You are expected to read the host school’s policy manual to become familiar with district policies and procedures in order to comply with all building/district regulations.
· You will be asked to follow the calendars of their respective districts. This means that you will be taking Thanksgiving, Christmas, and spring breaks of the host schools, not those of the University. If you live in the residence halls, you will need to make arrangements with Student Services to remain in the residence halls during Buena Vista University breaks.
· If weather conditions do not permit safe travel, cancellations of any scheduled seminars or field trips will be announced via local radio stations.  You are expected to follow the schedule of your assigned school in case of inclement weather. 

You may be asked to extend a student teaching placement to make up an excessive number of absences.  The university supervisor, the cooperating teacher and the Director of Student Field Experiences/Education Coordinators must be in agreement with the number of days to be made up. This option should be considered only when the absences are not related to poor performance in the classroom. 

When considering termination of your student teaching experience due to protocol issues, the performance level at the time of the decision is taken into consideration.  In the event the student teaching experience is recommended for termination, the Director of Student Field Experiences/Education Coordinator will have the final say based on shared information from the university supervisor, cooperating teacher(s), and/or building level administrator. You will have due process rights and have avenues for appeal according to the Teacher Education Program Handbook.
 

On the following pages are the Student Teaching Experience Checklist (Pages 11-13) and the Weekly Reflective Writing (Pages 15-22) to be completed at each placement.  Lesson planning is required at each placement, and pages 23-27 contain forms to be used as resources to assist in planning.  Other planning forms may be used that are more specific to subject areas and grade levels.  
Buena Vista University
Student Teaching Experience Checklist
I. Orientation Experiences
 1st Experience						              			2nd Experience
Date Met	Initialed    Initialed	          Met Building Personnel/		Initialed      Initialed      Date Met	  
	  Coop        Student	          Located Building Areas		  Coop          Student	
	
	
	
Principal

Secretary/Office Personnel

Team/Partner Teachers

Other/Special Area Teachers

Support Personnel (Cooks, Custodians,
           Nurse, Counselor, Aides)

Media Specialist/Media Center

Toured the Building/Materials Access

Observed Playground Area

Observed Study Hall Area

Observed Lunchroom Area

Other Supervisory Duties


	
	




Additional Comments:										






















Buena Vista University
Student Teaching Experience Checklist

II. Discussion with Cooperating Teacher:
1st Experience						  	      		2nd Experience
Date Met	Initialed       Initialed	            School Policy: Unit or		Initialed       Initialed	   Date Met
		   Coop          Student	            	     Room Policies		  Coop           Student
	
	
	Discipline

Classroom Rules

Daily Schedule/Transitions

Fire Drill/Disaster Drill
Procedures

Students with Special Needs

Student Illness/Injury

General Housekeeping Procedures

Student Absences

Testing Practices

Record Keeping/Cumulative Records

Social and Work Climate

Faculty Meetings

Grouping of Students

Student Referrals

School and Community Resources

Cultural/Linguistic Factors

Parent/Teacher Communication

	
	



Additional Comments:										










Buena Vista University
Student Teaching Experience Checklist

III. Other Activities/Evaluation

1st Experience						   			2nd Experience
Date Met	Initialed        Initialed	          Active Participation/	           Initialed         Initialed	Date Met  
		  Coop            Student	          Evaluation Strategies	              Coop            Student
	

	

	
Attended Professional Meeting or In-Service

Visited area resource center

Arranged for parental/guardian contact and/or involvement

Collected file materials

Attended a staffing for student(s) with an IEP

Attended open house, school
assembly, or other extra-curricular activities

Observed/Participated in Parent-Teacher Conferences

Observed a Resource Room

Attended a faculty meeting
Before/After School
	

	




Additional Comments:	(Please mark on back of this form)		Additional Comments:






Check List Completed on ____________


Cooperating Teacher Signature ________________________	


Weekly Reflective Writing
A written reflective report is made each day during the first two weeks and weekly thereafter.  The reports are submitted to the university supervisor on a weekly basis. These reports consist of a reflection on the day’s activities and provide a forum for the student teacher to critically reflect on the classroom activities, student interactions and self-examination of how learning is taking place. These reflections are to be shared with the cooperating teacher and signed by both the student teacher and cooperating teacher prior to being sent to the university supervisor.  During weeks 3-8, reflective writing will address an identified InTASC principle. Reference pages 14-22.  



STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 1
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area 				
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week one and sent to the university supervisor.

Daily Reflective Writing Guidelines:  For Week 1 reflect upon the following:  
The majority of your time should be spent in observation, orientation, learning student names, getting acquainted with curriculum materials, learning the rules and procedures of the classroom and the school, helping students individually or in small groups, and possibly teaching short lessons or assuming opening activities.  Take time at the end of each day to reflect upon any of the above experiences or other observations you make during your first week.

Day 1





Day 2





Day 3





Day 4




Day 5







Student Teacher’s Signature					Cooperating Teacher’s Signature

STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 2
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area 				
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week two and sent to the university supervisor.

· Daily Reflective Writing:   At this point you are gradually assuming additional responsibilities for teaching, classroom management and teacher duties.  Focus on these three areas this week.  What are you noticing in this classroom about the above areas and yourself as a future teacher?  

Day 1





Day 2





Day 3





Day 4






Day 5







Student Teacher’s Signature					Cooperating Teacher’s Signature


STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 3
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area					
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week three and sent to the university supervisor.

Week Three Theme: Communication Strategies/Community Relationships (InTASC #5 & #10)

Reflective Writing: At the end of Week Three, discuss with your cooperating teacher the following areas of your use of communication strategies and development in fostering community relationships. Some critical areas to reflect on include:
· How have I clearly articulated directions and explanations to students?
· How have I provided opportunities for students to express their views and modeled for them?
· How have I provided opportunities for students to become risk-takers and problem-solvers?
· How have I fostered positive relationships with students, parents, school colleagues, and outside constituents?
· How have I promoted a productive and engaging learning environment?

























Student Teacher’s Signature					Cooperating Teacher’s Signature



STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 4
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area 				
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week four and sent to the university supervisor.

Week Four Theme: Knowledge of Content/Knowledge of Learners/Diverse Learners (InTASC #4, #1, & #2)

Reflective Writing: At the end of Week Four, discuss with your cooperating teacher the areas of your knowledge of structures of your discipline, how you provide learning opportunities appropriate for the child’s development, and how you adapt your instructional opportunities for diverse learners. Some critical areas to reflect on include:
· How have I effectively used disciplinary concepts that capture key ideas and link them to students’ prior understanding?
· How have I made learning relevant to students? 
· How have I gotten to know the students on an individual/group basis?
· How have I provided opportunities for active engagement through a variety of learning styles?
· How have I identified, planned, and designed appropriate instruction to students’ stages of development?
· How have I responded to students who have particular learning differences or needs?
























Student Teacher’s Signature					Cooperating Teacher’s Signature

STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 5
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area 				
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week five and sent to the university supervisor.

Week Five Theme: Instructional Planning Strategies/Technology Integration (InTASC # 1& #7 State Requirement)

Reflective Writing: At the end of Week Five, discuss with your cooperating teacher the areas of your knowledge of instructional strategies and technology integration that encourages students’ development. Some critical areas to reflect on include:
· How have I established routines and procedures for a smooth running classroom?
· How have I managed the non-teaching routines of the classroom? 
· How have I shared my knowledge about subject matter, curriculum and student development in planning instruction to meet the needs of the learner?
· How have I created short-term and long-term plans that are linked to student needs and motivation?
· How have I incorporated technology and multimedia to enhance my teaching?
· How have I utilized appropriate resources and materials to enhance student performance?
























Student Teacher’s Signature					Cooperating Teacher’s Signature


STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 6
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area 				
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week six and sent to the university supervisor.

Week Six Theme: Classroom Management/Student Motivation (InTASC # 3)

Reflective Writing: At the end of Week Six, discuss with your cooperating teacher the areas of your knowledge of individual and group motivation and behavior to create an effective learning environment. Some critical areas to reflect on include:
· How have I taken positive action toward providing an effective, fair, and consistent classroom environment?
· How have I kept students productively engaged at all times? 
· How have I treated students in terms of respect and fairness and are expectations consistently applied?
· How have I maintained and elicited cooperation through the activities presented?



























Student Teacher’s Signature					Cooperating Teacher’s Signature

STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 7
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area 				
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week seven and sent to the university supervisor.

Week Seven Theme: Assessing/Diagnosing/Evaluating Strategies (InTASC # 6)

Reflective Writing: At the end of Week Seven, discuss with your cooperating teacher the areas of your knowledge of formal and informal assessment strategies and diagnosis of evaluation of student performance. Some critical areas to reflect on include:
· How have I used a variety of formal and informal assessment techniques to enhance my knowledge of learners?
· How have I monitored student progress and performance? 
· How have I modified and adjusted my teaching based on learning strategies and knowledge of the learner?
· How have I collected and used information from outside sources to gain more knowledge of the learner?




























Student Teacher’s Signature					Cooperating Teacher’s Signature

SUMMATIVE STUDENT TEACHER REFLECTIVE WRITING REPORT
Week 8
Student Teacher’s Name 									
Placement Location ______________________ Grade Level/Subject Area 				
Week of _______________ through _______________
During the Student Teaching experience this report must be completed during week eight and sent to the university supervisor.

Week Eight Theme: Reflective Practitioner/Reflective Professional (InTASC # 9)

Reflective Writing: At the end of Week Eight, discuss with your cooperating teacher the areas of your development as a professional and reflective practitioner. Some critical areas to reflect on include:
· How have I promoted feelings of worth in individuals and promoted positive interactions among learners?
· How have I infused multicultural/non-sexist content and strategies into my instruction and classroom? 
· How have I modeled positive interactions and conveyed a concerning and accepting attitude toward others?
· How have I maintained a high level of ethical conduct and relations with others?
· How have I best served the interests of the students?
· How have I based my decisions on the highest professional standards and kept students’ dignity intact?
· How have I implemented and used research/outside resources to enhance my teaching?
· How have I promoted multiple perspectives in my classroom?
· How have I been an actively engaged professional during this past student teaching placement?

























Student Teacher’s Signature				Cooperating Teacher’s Signature
Hunter’s Lesson Plan
Design Format
Topic/Unit Title						Date 					

Content Standard____________________ Benchmark(s) ___________
Estimated Time for Lesson 		

(Elements to be considered while designing a lesson)

Anticipatory Set:  Attention and Motivation
Focus the Student’s Attention
Provide Tie with Prior Learning
Develop Readiness for Instruction
Build Student Interest in Topic/Lesson

Instructional Input: (Direct or Active Instructional Steps) and Modeling and Skill
Present Material in Small Steps, Focus on One Point at a Time
Present Varied and Specific Examples
Use Multi-sensory Input Accompanied by Verbal Input
Present Criteria for Correct Performance

Monitoring to Check for Understanding
Sampling: Question Whole Group & Take Responses from Individuals
Signaled Responses: Thumbs Up If You Agree
Private Responses: Written or Whispered to the Teacher

Guided Practice
Initial Practice Stage in which the response of the learner must be monitored by the teacher to make certain it is accurate 

Independent Practice
The student can perform the task without major errors, discomfort, or confusion, and with a minimum of teacher supervision

Summary
Students state or write what they have learned from this session
Students record their progress toward a learning goal

Follow-Up Activity
Designed to extend skills learned to other areas or to provide opportunities for students to use skills in other settings

(Note: All steps will not always be used in each lesson plan)

Lesson Plan Outline


Topic/Unit Title						Date 					

Lesson Content						Estimated Time for Lesson 		

Standards/Benchmarks Being Met:



Anticipatory Set:  




Instructional Input:





Monitoring to Check for Understanding:




Guided Practice:




Independent Practice:




Summary:




Follow-Up Activity:


Lesson Planning Questions

(These questions may be used to help frame lessons)

Lesson Objectives
· What do you want the students to accomplish as a result of this lesson?
· How does this lesson relate to the Standards/Benchmarks of the district?
· What modifications will need to be made for identified students?

Method of Evaluating Student Achievement
· How are you going to measure whether or not the students have accomplished your objective(s) through this lesson presentation?
· What evidence will you collect that will demonstrate student progress?
· What are your plans if students do not demonstrate adequate levels of understanding after the lesson presentation?

Materials Needed and Time Allotted
· What materials will be needed in teaching this lesson?
· How long will the lesson take?
· What modifications (if any) need to be considered?

Prerequisite Student Skills Needed
· What special skills do the students need to possess in order to participate?
· What special skills do the students need to complete the lesson?
· How will the prerequisites be identified?

Evaluation of the Lesson/Planning for Next Lesson
· After the lesson presentation, how will you know if the students “got it”?
· What will you want to remember for the next time you teach it?
· How did you assure accountability for this lesson?


Reflective Teaching Self-Evaluation

Topic Area: _________________________	Date of Evaluation: ___________

Grade/Level: ________________________	Subject: ____________________

Lesson Outcomes

What was the purpose of my lesson/instruction?



What objectives did I establish? Why were they objectives for my lesson?



What were the outcomes of the lesson?



Was the lesson completed as I had planned? What changes did I make to the lesson while teaching? Why were the changes made?



Can I honestly say that as a result of this lesson the students learned? What did the students learn? How do I measure this learning?


Factors Affecting Lesson Outcomes

How were students prepared for this lesson? What could I have done differently to better prepare them for this subject matter?



How do students participate during the lesson? What was done to motivate students who were reluctant to participate?



Did I help create a friendly, positive atmosphere in the classroom? How did I create it? If not, why wasn’t this type of atmosphere present?




What skills and modalities were incorporated into this lesson?



Was there any tie between this lesson and previous lessons? If not, why? If so, how did I tie the lesson together?



What techniques did I use to stimulate interest or to arouse curiosity at the start of the lesson?



Was I sure of my material and confident if my preparation? If yes, how? If no, why not?



How did I allow for individual student differences in my instruction and assignment? Did I provide closure for this lesson?



Improving Lesson Outcomes

As a result of this self-evaluation, what things will I add or do differently in my future lessons to improve student achievement and lesson outcomes?




















Cooperating Teacher Section

Your role as the cooperating teacher is vital in providing guidance, coaching, supervision, and evaluation of the student teacher’s work.  While remaining accountable, you give increasing responsibility to the student teacher for the class so the student teacher is eventually experiencing a full-time teaching load.  We trust you will assist your student teacher in the following ways:

· Prepare the class(es) for the student teacher’s arrival.
· Orient the student teacher to the school, faculty, staff, class materials, policies, procedures, resources, schedules etc. (See “Orientation Checklist,”) Clearly discuss the expectations for the student teacher and work together to develop an appropriate time line for turning over responsibilities. 
· Keep lines of communication open with the university supervisor regarding the student teacher.
· Arrange for regular conference times with the student teacher to discuss planning, suggestions, progress and the completion of all required assignments and/or papers related to this experience.
· Provide guidance in the management of and expectations for student behavior.
· Arrange, as much as possible, for three-way conferences during the university supervisor visits.  In order to avoid any surprises, all feedback shared with the university supervisor should also be shared with the student teacher prior to any conferences taking place.
· Complete the Two-Week Student Teacher Progress report, the Mid-Term Evaluation of Student Teaching Observation Form, the Final Evaluation of Student Teaching Observation Form and the Final Evaluation of Student Teacher Grade Sheet and share them with the student teacher prior to sending them to the university supervisor.  (See Below).
· Complete the Mock Evaluation using the 8 Iowa Teaching Standards.  (See Below).
· Provide opportunities for learning by doing and being actively engaged with individual students. The expectation should be transitioning from small group instruction to gradually assuming the responsibility for the entire class.
· Assist in the coordination and integration of materials so as to develop instructional skills and knowledge and to enhance the presentation of subject matter, facts and details. 
· Provide guidance in the preparation of tests and various methods of instruction and assessment.
· Provide specific suggestions for developing working relationships with colleagues, administrators, associates and members of the staff.
· Assist in lesson planning and the establishment of short and long-range goals for upcoming units, themes or specific topics that are to be covered during the student teaching placement.
· Acquaint the student teacher with audio-visual/computer equipment available in the school and the procedures for securing or making requests for checkout.  Give necessary help to ensure effective use. Acquaint the student teacher with materials available from the Area Education Agency. 
· Provide the student teacher with personal workspace and a place to store personal belongings. 
· Establish protocol and guidelines for conferencing with parents/guardians and students. Set expectations for the student teacher for working with different constituents (aides, associates, support personnel) within the classroom setting.
· Recommend a grade for the placement, although the final grade is the responsibility of the university supervisor.

On the following pages you will find the documents you need to complete as a cooperating teacher.  Please send them to the Office of Field Experiences or Centers Office in a timely manner.  You will need to fill out and send in the Two-Week, the Mid-Term and Final Reports.  These are minimum requirements, so feel free to give additional written and verbal feedback as needed to both the student and the university supervisor.

The Orientation Checklist and Mock Evaluation do not need to be submitted. 


Orientation Checklist for the Cooperating Teacher

This checklist is for planning purposes.  Do not submit.

___ 1.	 Have I introduced the student teacher by name to the class and clarified his/her role to the students?
___ 2.	Have I introduced the student teacher to the rest of the staff and principal?
___ 3.	 Have I introduced the student teacher to the following people: librarian, nurse, attendance officer, guidance staff, secretaries and custodians?
___ 4. 	Am I helping the student teacher to feel like a co-worker with me and as a team member with the rest of the faculty/staff?
___ 5. 	Have I acquainted the student teacher with the “standard operating procedures” of the school and classroom?
___ 6. 	Have I made available a handbook with information for new teachers?
___ 7. 	Does the student teacher know what to do in case of fire/disaster drills?
___ 8.	 Is the student teacher familiar with what procedures are used for pupils to: enter and exit the building, use the library, attend assemblies, go to their lockers, go to the school nurse, etc?
___ 9.	 Does the student teacher know the regulations concerning visitors in the classroom?
___10. 	Is the student teacher aware of any special regulations concerning who may pick up a student from school?
___11. 	Is the student teacher fully aware of any duties involved concerning: hall duty, playground duty, lunchroom duty, study hall duty, early morning/after school duties, or monitoring student conduct in the halls?
___ 12. 	Does the student teacher know the school regulations concerning: where he/she can park his/her car, hang a hat and coat, keep a purse/bag, locate faculty restroom, or eat lunch?
___ 13. 	Have I acquainted the student teacher with the special education program philosophy and available instructional materials?
___ 14. 	Does the student teacher know what I expect of him/her in terms of instructional design, planning, classroom management, evaluation, record keeping, etc?
___ 15. 	Have I given the student teacher some type of responsibility immediately to indicate that he/she is a working member and not merely an observer?
___ 16. 	Have I given the student teacher necessary information concerning student needs, medications, or health concerns?
___ 17. 	Does the student teacher fully understand how to record and report student information?
___ 18. 	Does the student teacher know what I expect should he/she be absent or tardy?
___ 19. 	Does the student teacher understand the procedures involved for obtaining textbooks, supplies, audio-visual aids, duplicating/copying, library/media materials, and AEA services?
___ 20.	 Does the student teacher understand the policies for field trips/guest speakers?
___ 21. 	Does the student teacher understand the policies concerning closing school because of inclement weather or under special circumstances?
___ 22. 	Is the student teacher aware of available areas that may be used for special projects and activities?
___ 23. 	Is the student teacher familiar with the procedure to follow if he/she wants to visit another class or another building?
___ 24. 	Do I want my student teacher to have my home telephone number in case he/she has a question or problem?
___ 25. 	Am I ready to provide daily feedback about his/her progress during this critical period of teacher preparation?

Buena Vista University
Two-Week Student Teacher
Progress Report (found on Live Text)

Student Teacher: 											

Cooperating Teacher: Complete this form and return to the University Supervisor at the end of the second week of the student teaching experience.
The student teacher has had the following experiences in the past two weeks: (check all that apply)
		1. Observed supervising teacher and discussed those observations.
		2. Observed other teachers and discussed those observations.
		3. Learned the names of the students in his/her classroom.
		4. Read and discussed the school policy manual and/or room policies.
		5. Began planning for taking responsibility for some parts of the classroom routines.Distinguished

		6. Assisted students during supervised study time or other one-on-one situations.
		7. Assumed minor responsibilities such as, distributing materials, opening exercises, 
 		    teaching short concept or skill, etc.Proficient
Basic
unsatisfactory

		8.  Got acquainted with building staff, teachers, and administrators.
Use the following scale to critique the Student Teachers’ dispositions:				
Distinguished	Proficient	Basic	Unsatisfactory

1. Enthusiasm								

2. Punctuality and a sense of responsibility

3. Academic preparation

4. Ability to design instruction

5. Rapport with and professional empathy for students

6. Poise and flexibility in the educational setting

7. Communication with Cooperating Teacher(s)

8. Relationships with professionals, support staff and parents

9. Initiative in assisting with classroom/other tasks

The overall outlook on the student teaching experience up to this point has been:
_____ Positive
_____ Some Concerns, Needs Improvement
_____ Serious Concerns, Should be counseled at this time (Please submit narrative explaining
           specific areas of concern)

Please make any additional comments on the back of this sheet.


Submitted by: 								Date: 
Buena Vista University
Mid-Term Evaluation of Student Teaching
Observation Form  (found on Live Text)

Student Teacher: 											

Placement Location _______________________________________________ 				
Building/District Name			       	Grade Level/Subject
Cooperating Teacher ___________________________
Evaluation Scale: U = Unsatisfactory, B = Basic, P = Proficient, D = Distinguished, NO = Not Observed
Descriptors of the evaluation scale can be found beginning on page 43. 
	Performance Criteria
	  									              U    B    P   D   NO
	REFLECTIVE LEARNER
1. Knowledge of Content and Skills Areas
        Prepares lessons based on best practice that encompasses all aspects of a subject.
	
	
	
	
	

	2. Knowledge of Learners/Learning Process
        Displays knowledge of  typical developmental  characteristics of age group.
	
	
	
	
	

	REFLECTIVE INSTRUCTOR
3.	Use of Instructional Strategies Adapted for Diverse Learners
Reflects worthwhile learning central to a discipline.
        Creates instructional opportunities adapted to diverse learners.
	
	
	
	
	

	4.     Use of Instructional Strategies/Teaching Styles	
        Clearly articulates how strategies establish high expectations  and relates to various learning styles of pupils.
	
	
	
	
	

	5.     Use of Problem Solving/Decision-making Strategies
        Maintains an open mind and is willing to attempt new approaches to old problems, using the best
       data available to support actions.
	
	
	
	
	

	Use of Management/Discipline Strategies
 6.      Develops procedures for smooth operation of the classroom/efficient use of time. Routines established, 
          students treated fairly and consistently.
	
	
	
	
	

	7.      Use of Motivation Strategies
        Creates an environment of respect and rapport, interactions are cultivated through the words and actions in the 
         classroom.
	
	
	
	
	

	8.	Use of Communication Strategies
        Clearly articulates directions and procedures. Information conveyed is accurate and understood. 
         Quality oral, written and nonverbal skills.
	
	
	
	
	

	9.	Use of Assessing/Diagnosing/Evaluating Strategies
        Assessment reflects teaching strategies used.  Provide feedback to students, reflect on teaching, plan for future.
	
	
	
	
	

	10.	Technology Integration/Instructional Resources
          Incorporates meaningful uses of technology to support teaching, not limiting the
         medium used to only computers.
	
	
	
	
	

	REFLECTIVE PROFESSIONAL
11.	Use of Human Relations Strategies
Demonstrates a sense of genuine care for the well-being of all students.
         The best interests of the students are displayed.
	
	
	
	
	

	12.   Professional Characteristics/Personal Qualities
Demonstrates a commitment to students and their learning.
        Exemplifies role and responsibility that depicts ethical conduct. 
	
	
	
	
	

	13. 	Consumers of Research/Resource Implementation
	Effectively incorporates multiple outside resources to enhance student learning.
	
	
	
	
	

	14.	Fosters Community Relationships
	Promotes effective communication and collaboration with individuals, parents, school, and community 
        personnel.
	
	
	
	
	


 Comments: (Please add any additional comments on a separate page)


 Cooperating Teacher Signature	   Student Teacher Signature

							

Date:  	


Buena Vista University
Final Evaluation of Student Teaching
Observation Form (found on Live Text)

Student Teacher: 											

Placement Location _______________________________________________ 				
Building/District Name			       	Grade Level/Subject
Cooperating Teacher ___________________________
Evaluation Scale: U = Unsatisfactory, B = Basic, P = Proficient, D = Distinguished, NO = Not Observed
Descriptors of the evaluation scale can be found beginning on page 42. 

	Performance Criteria
	  									              U    B    P   D   NO
	REFLECTIVE LEARNER
1.Knowledge of Content and Skills Areas
        Prepares lessons based on best practice that encompasses all aspects of a subject.
	
	
	
	
	

	2.Knowledge of Learners/Learning Process
        Displays knowledge of  typical developmental  characteristics of age group.
	
	
	
	
	

	REFLECTIVE INSTRUCTOR
3.	Use of Instructional Strategies Adapted for Diverse Learners
Reflects worthwhile learning central to a discipline.
        Creates instructional opportunities adapted to diverse learners.
	
	
	
	
	

	4.     Use of Instructional Strategies/Teaching Styles	
        Clearly articulates how strategies establish high expectations  and relates to various learning styles of pupils.
	
	
	
	
	

	5.     Use of Problem Solving/Decision-making Strategies
        Maintains an open mind and is willing to attempt new approaches to old problems, using the best
       data available to support actions.
	
	
	
	
	

	Use of Management/Discipline Strategies
 6.      Develops procedures for smooth operation of the classroom/efficient use of time. Routines established, 
          students treated fairly and consistently.
	
	
	
	
	

	7.      Use of Motivation Strategies
        Creates an environment of respect and rapport, interactions are cultivated through the words and actions in the 
         classroom.
	
	
	
	
	

	8.	Use of Communication Strategies
        Clearly articulates directions and procedures. Information conveyed is accurate and understood. 
         Quality oral, written and nonverbal skills.
	
	
	
	
	

	9.	Use of Assessing/Diagnosing/Evaluating Strategies
        Assessment reflects teaching strategies used.  Provide feedback to students, reflect on teaching, plan for future.
	
	
	
	
	

	10.	Technology Integration/Instructional Resources
          Incorporates meaningful uses of technology to support teaching, not limiting the
         medium used to only computers.
	
	
	
	
	

	REFLECTIVE PROFESSIONAL
11.	Use of Human Relations Strategies
Demonstrates a sense of genuine care for the well-being of all students.
         The best interests of the students are displayed.
	
	
	
	
	

	12.   Professional Characteristics/Personal Qualities
Demonstrates a commitment to students and their learning.
        Exemplifies role and responsibility that depicts ethical conduct. 
	
	
	
	
	

	13. 	Consumers of Research/Resource Implementation
	Effectively incorporates multiple outside resources to enhance student learning.
	
	
	
	
	

	14.	Fosters Community Relationships
	Promotes effective communication and collaboration with individuals, parents, school, and community 
        personnel.
	
	
	
	
	


 Comments: (Please add any additional comments on a separate page)


 Cooperating Teacher Signature	   Student Teacher Signature

							
	
Date:  	 

Final Evaluation of Student Teacher
Grade Sheet (found on Live Text)


Final Summary and Comments:


















Recommended Letter Grade: _____


Cooperating Teacher’s Signature _______________________________Date __________

University Supervisor’s Signature ______________________________ Date __________


Final Grade assigned by University Supervisor: _____




A new licensure requirement is that the cooperating teacher conducts a mock evaluation using the 8 Iowa Teaching Standards to prepare students for the types of evaluations currently being used.  Administrators may help cooperating teachers with this requirement if needed.  The following are the Iowa Teaching Standards:

Iowa Teaching Standards
Standard 1:  Demonstrates ability to enhance academic performance and support for implementation of the school district’s student achievement goals.
Standard 2:  Demonstrates competence in content knowledge appropriate to the teaching position.
Standard 3:  Demonstrates competence in planning and preparing for instruction.
Standard 4:  Uses strategies to deliver instruction that meets the multiple learning needs of students.
Standard 5:  Uses a variety of methods to monitor student learning.
Standard 6:  Demonstrates competence in classroom management.
Standard 7:  Engages in professional growth.
Standard 8:  Fulfills professional responsibility established by school district.

























Mock Evaluation of Student Teachers on the Iowa Teaching Standards

House File 549 (spring 2003) mandated that Iowa’s Teacher Preparation Programs provide a student teaching experience that includes opportunities for the student teacher to become knowledgeable about the Iowa teaching standards, including a mock evaluation performed by the cooperating teacher. The mock evaluation shall not be used as an assessment tool by the practitioner preparation program.  This mock evaluation does not require that the evaluator be state evaluator approved or that the student teacher provide documentation to support competence.

Student Teacher: 		Date: 				
Grade Level(s	Subject(s): 					
Sponsoring Institution: 	School District:					 
Cooperating Teacher: 	School:					

This form was completed by: 
___ Student Teacher 		Cooperating Teacher/Designee		 Other:				

Directions:
Students should complete this form, as a self-assessment, during the end of the student teaching semester. Cooperating teachers will complete the same form, and prior to the end of the semester the student teacher and cooperating teacher will compare and discuss their perceptions. This form is for the student teacher’s use only. The sponsoring institution will not receive a copy. 

	I.	DEMONSTRATE ABILITY TO ENHANCE ACADEMIC PERFORMANCE AND SUPPORT FOR AND IMPLEMENTATION OF THE SCHOOL DISTRICT’S STUDENT ACHIEVEMENT GOALS.
	The teacher: 
	a. Provides evidence of student learning to students, families, and staff. 
	b. Implements strategies supporting student, building, and district goals. 
	c. Uses student performance data as a guide for decision making. 
	d. Accepts and demonstrates responsibility for creating a classroom culture that supports the learning of every 			student. 
	e. Creates an environment of mutual respect, rapport, and fairness. 
	f.	Participates in and contributes to a school culture that focuses on improved student learning. 
	g. Communicates with students, families, colleagues, and communities effectively and accurately. 

	Strengths: 




	Areas for Improvement:




	II.	DEMONSTRATES COMPETENCE IN CONTENT KNOWLEDGE APPROPRIATE TO THE  TEACHING POSITION. 
	The teacher: 
	a. Understands and uses key concepts, underlying themes, relationships, and different perspectives related to the content area. 
	b. Uses knowledge of student development to make learning experiences in the content area meaningful and accessible for every student. 
	c. Relates ideas and information within and across content areas. 
	d. Understands and uses instructional strategies that are appropriate to the content area. 

	Strengths: 



	Areas for Improvement:


	III.	DEMONSTRATES COMPETENCE IN PLANNING AND PREPARING FOR INSTRUCTION.
	The teacher: 
	a. Uses student achievement data, local standards and the district curriculum in planning for instruction. 
	b. Sets and communicates high expectations for social, behavioral, and academic success of all students. 
	c. Uses student developmental needs, background, and interests in planning for instruction. 
	d. Selects strategies to engage all students in learning. 
	e. Uses available resources, including technologies, in the development and sequencing of instruction. 
	
	Strengths: 





	Areas for Improvement:





	IV.	USES STRATEGIES TO DELIVER INSTRUCTION THAT MEETS THE MULTIPLE NEEDS OF STUDENTS.
	The teacher: 
	a. Aligns classroom instruction with local standards and district curriculum. 
	b. Uses research-based instructional strategies that address the full range of cognitive levels.
	c. Demonstrates flexibility and responsiveness in adjusting instruction to meet student needs.
	d. Engages students in varied experiences that meet diverse needs and promote social, emotional, and academic 
		growth. 
	e.	Connects students’ prior knowledge, life experiences, and interests in the instructional process. 
	f.	Uses available resources, including technologies, in the delivery of instruction. 

	Strengths: 





	Areas for Improvement:





	V.	USES A VARIETY OF METHODS TO MONITOR STUDENT LEARNING. 
	The teacher: 
	a. Aligns classroom assessment with instruction. 
	b. Communicates assessment criteria and standards to all students and parents. 
	c. Understands and uses the results of multiple assessments to guide planning and instruction. 
	d. Guides students in goal setting and assessing their own learning. 
	e. Provides substantive, timely, and constructive feedback to students and parents. 
	f.	Works with other staff and building and district leadership in analysis of student’s progress. 

	Strengths: 





	Areas for Improvement:




	

	VI.	DEMONSTRATES COMPETENCE IN CLASSROOM MANAGEMENT.
	The teacher: 
	a. Creates a learning community that encourages positive social interaction, active engagement, and self-			regulation for every student. 
	b. Establishes, communicates, models and maintains standards of responsible student behavior. 
	c. Develops and implements classroom procedures and routines that support high expectations for learning. 
	d. Uses instructional time effectively to maximize student achievement. 
	e. Creates a safe and purposeful learning environment. 

	Strengths: 




	Areas for Improvement:





	VII.	ENGAGES IN PROFESSIONAL GROWTH. 
	The teacher: 
	a. Demonstrates habits and skills of continuous inquiry and learning. 
	b. Works collaboratively to improve professional practice and student learning. 
	c. Applies research, knowledge, and skills from professional development opportunities to improve practice. 
	d. Establishes and implements professional development plans based upon the teacher needs aligned to the Iowa 	Teaching Standards and district/building student achievement goals. 

	Strengths: 




	Areas for Improvement:





	VIII.	FULFILLS PROFESSIONAL RESPONSIBILITES ESTABLISHED BY THE SCHOOL DISTRICT.
	The teacher: 
	a. Adheres to board policies, district procedures, and contractual obligations. 
	b. Demonstrates professional and ethical conduct as defined by state law and individual district policy. 
	c. Contributes to efforts to achieve district and building goals.
	d. Demonstrates an understanding of and respect for all learners and staff. 
	e. Collaborates with students, families, colleagues, and communities to enhance student learning. 

	Strengths: 





	Areas for Improvement:





									
Student Signature 	Date 	Cooperating Teacher or Designee Signature 	Date



University Supervisor Section

· Your first visit is the “hello visit” with the student and cooperating teacher and subsequent visits may be scheduled at that time.
· At the beginning of the scheduled observation, the student teacher should provide you with a completed lesson design outlining what lesson topic will be presented along with any supplemental materials that will be used during the lesson.
· You will observe an entire lesson from start to finish a minimum of three times during each placement.
· Following the observation period, you will complete the post-conference and appropriate evaluative paperwork and submit it to the Office of Field Experiences in a timely manner.  
· If an area of deficiency is evident during the post-conference discussion, you will identify the area(s) that need immediate attention.  The Growth Plan form may be used for this purpose.
· You are the liaison between the school and the university and are responsible for maintaining good school-university working relationships and expected to do the following:  
· Meet with the student teacher prior to the student teaching placement to discuss the expectations, requirements and guidelines for student teaching if time permits.
· Be available for frequent and open communication from the student teacher and the cooperating teacher.
· Inform the cooperating teacher of any university expectations, due dates for any reports, conferences and/or evaluations.
· Make a minimum of three formal observation visits plus a “hello” visit during each 7-8 week placement. The primary purpose of these visits is to provide specific feedback relating to the student teacher’s progress.  The university supervisor will give assistance, guidance and suggestions relating to the student’s professional and personal development.  Visitation reports will be put on file at the completion of each formal visit. Depending on the circumstances relating to the experience, more than three visits may be required.
· Discuss the two week, midterm and final evaluations of the student teacher preferably in a three-way conference with the student teacher and the cooperating teacher. Review and assist in the completion of the Student Teaching Checklist during each visit.
· Be available to handle any special problems which may arise and inform the Director of Student Field Experiences/Education Coordinator .
· Submit the final grade for the student teacher to the Director of Student Field Experiences/Education Coordinator on time.  This is done at the end of the placement after all materials have been received from the student teacher and cooperating teacher.
	
Grading Student Teachers

Buena Vista University is responsible for assigning student teacher grades. The university supervisor solicits input from the cooperating teacher and bases the evaluation on the student teacher’s demonstrated abilities at the end of the student teaching assignment. While the cooperating teacher is asked to recommend a grade, the final decision rests with the Buena Vista University supervisor.

During visits to the classroom, the university supervisor will review daily journals, reflective writings, lesson and unit plans and other documentation that reflect the student teacher’s involvement in the teaching situation. The supervisor will also obtain critical information and feedback from the cooperating teacher, the building level administrator and/or other personnel who have direct knowledge of the student teacher’s performance. Student teachers receive a separate grade for each student teaching experience. The grading scale is based on the University grading scale:

A – Excellent				F – Fail
B – Good 				NC (No Credit)			
C – Satisfactory 			W (Withdraw)
D – Poor 				I (Incomplete)


UNIVERSITY SUPERVISOR’S OBSERVATION REPORT


Student Teacher:										

Date:												


COMMENTS:	

































University Supervisor:										



Buena Vista University
Lesson Observation
 Date ___________________				                          Report Number __________
Student Teacher _________________________________ CT ________________________________

School ________________________ Grade level __________ Class subject _____________________
			
Content Standard _____________________________   Benchmark(s)  __________________________

Lesson Topic __________________________________________________________________
Code:     3 = Definite Strength              2 = Acceptable Range            1 = Needs Additional Work      N/A = Not Acceptable    N/O = Not Observed			

1. Opening the lesson (InTASC 4, 6, 7)		      	       8. Voice 
     _____ Direction/purpose/objective stated tied to 	            _____ Quality
	    content standards & benchmarks			_____ Rate
     _____ Relationship to prior and/current lessons		_____ Volume
	    made clear					       9. Professional qualities (InTASC 9)	
    _____ Focus activity used		 			_____ Dress 
2. Presentation  (InTASC 2, 3, 5, 8)		 		 _____Grooming 
     _____ Clear explanations/descriptions 		 	_____ Demeanor
     _____ Held students’ attention and interest	    	    10. Supervision/monitoring (InTASC 5)
     _____ Kept students on task	               	           		 _____ Visually aware of  classroom
     _____ Incorporated students’ experiences/cultures		_____ Concern for safety
3.  Questioning techniques (InTASC 5)          			_____ Moved about the room               
     _____ Questions clearly formulated & stated			_____ Eye contact
     _____ Variety of types of questions used
     _____ Used appropriate wait time			    11. Lesson content (InTASC 2, 4, 7)	 4.  Use 4.  Use of  support materials (InTASC 3,7)			_____ Objectives stated in 
	 _____Overhead projector/LCD is use				student terms	
     _____ Computer use						_____ Demonstrates mastery 
     _____ Bulletin boards						of content		     
     _____ Learning centers	_____ Procedures clearly stated
     _____ Other	_____ Used strategies to wrap up 
5.  Management techniques (InTASC 3)		lesson & reflect on learning
     _____ Proactive comments/behaviors		objectives (Lesson Closure)
     _____ Instructions clearly stated & complete                   12. Lesson plan (InTASC 2, 3, 6, 7)
     _____ Inappropriate behavior handled	_____  Evaluation/assessment noted
     _____ Praise statements & feedback used	_____  Creativity evident
     _____Actively engaged students	_____ Completed on time
6.  Assessment (InTASC 6)	_____ Submitted to Un. Supervisor
     _____ Used check for understanding periodically	_____Followed recommended format
     _____ Tied to lesson standards & benchmarks	_____ Planned for diverse learners
7.  Communication skills (InTASC 10)                                  13. Overall impression: on back
     _____ Written communication                                     	
     _____ Oral modeling
     _____ Penmanship		

___________________________________    _____________________________________  University Supervisor				             Student Teacher
			     
Buena Vista University
Evaluation of Student Teaching Observation Form 
Name
Last				First					Date	
Placement Location __________________________________________    __________________
Building/District Name 			                      Grade Level/Subject
Lesson Observed ____________________Cooperating Teacher ___________________________
Evaluation Scale: U = Unsatisfactory, B = Basic, P = Proficient, D = Distinguished, NO = Not Observed   Performance Criteria

Descriptors of the evaluation scale can be found beginning on page 42. 

REFLECTIVE LEARNER          Comments

	  U	  B	  P	  D	NO
1.    Knowledge of Content and Skills Areas
Prepares lessons based on best practice that
 encompasses all aspects of a subject: 	 	
2.    Knowledge of Learners/Learning Process
Displays knowledge of typical developmental
characteristics of age group.
REFLECTIVE INSTRUCTOR
3.	Use of Instructional Strategies Adapted for Diverse Learners
Reflects worthwhile learning central to a discipline.	
Creates instructional opportunities adapted to diverse learners.
4.	Use of Instructional Strategies/Teaching Styles	
Clearly articulates how strategies establish high expectations
 and relates to various learning styles of pupils.
5.	Use of Problem Solving/Decision-making Strategies
Maintains an open mind and is willing to attempt new approaches
to old problems, using the best data available to support actions.
6.	Use of Management/Discipline Strategies
Develops procedures for smooth operation of the classroom/efficient
use of time. Routines established, students  treated fairly and consistently.
7.	Use of Motivation Strategies
Creates an environment of respect and rapport, interactions are 
cultivated through the words and actions in the classroom.
8.	Use of Communication Strategies
Clearly articulates directions and procedures. Information conveyed
is accurate and understood. Quality oral, written and nonverbal skills.
9.	Use of Assessing/Diagnosing/Evaluating Strategies
Assessment reflects teaching strategies used.  Provide feedback to students,
reflect on teaching, plan for future.  
10.	Technology Integration/Instructional Resources
Incorporates meaningful uses of technology to support teaching,
not limiting the medium used to only computers.
REFLECTIVE PROFESSIONAL
11.	Use of Human Relations Strategies
Demonstrates a sense of genuine care for the well-being of all
students.  The best interests of the students are displayed.
12.	Professional Characteristics/Personal Qualities
Demonstrates a commitment to students and their learning
Exemplifies role and responsibility that depict ethical conduct. 
13. 	Consumers of Research/Resource Implementation
	Effectively incorporates multiple outside resources to enhance
student learning.
14.	Fosters Community Relationships
	Promotes effective communication and collaboration with
	individuals, parents,  school, and community personnel.

Feedback Comments: (Please add any additional comments on a separate page)
      University Supervisor Signature					   Student Teacher Signature

Buena Vista University


A Model of Reflective Teaching


Reflective Teaching

   The teacher observes
   a classroom event or
     student behavior





Asks questions, e.g.	
“What needs changing?”
“What is going well?”
“How can I improve…?”

Puts plan into action; 
monitors effects on 
classroom event or student behavior









Gathers objective data and subjective information by
listening to students, reading attending conferences, etc.

Selects strategy that best
fits the classroom event or student behavior; plans how to implement it

The
Reflection Cycle





Considers
alternative
strategies

Analyzes new data and 
information
									and information



Makes a judgment based
On moral principles, e.g.,
“I want the child to succeed”
“Give honest, usable feedback”
“Consider the child’s feelings”










Reflective Planning			                   Reflective Evaluation








The Growth Plan is a tool to help students be successful if the cooperating teacher or the university supervisor believes there is a need for a specific plan for improvement.  Below is a copy of the plan:
Growth Plan 

													
Student Teacher Name			 Date			    	Placement Location

This plan is based on a formal observation made on 							
							Date
Performance area: 											

* Criterion:

Improvement Objective Descriptors: (Identified deficiencies of the student teacher)




Procedures for Achieving Objectives: (Explanation of responsibilities)



Appraisal Method:						Target Date:



Student Teacher’s Comments:



Evaluator’s Comments:


													
Student Teacher’s Signature         	Date	         	Evaluator’s Signature      	         	Date

Date Objective Achieved:				Objective Not Achieved: 			

													
Student Teacher’s Signature         	Date	         	Evaluator’s Signature      	        	 Date

Signatures imply that information has been discussed, not necessarily reflecting agreement.
*One growth plan should be used for each criterion.

Withdrawing a Student Teacher from the Student Teaching Experience

When there is an apparent problem with the classroom performance and/or professional performance including excessive absence of a student teacher, the student teacher is notified by the university supervisor of the need for improvement. A conference with the university supervisor, the cooperating teacher, student teacher and, if necessary, the Director of Student Field Experiences/Education Coordinator may be held to discuss the situation, improvement opportunities and timeframe. Suggestions for improvement will be put in writing and signed by all parties.  The Growth Plan mentioned previously may be used as the instrument for recording improvement suggestions.  
During the agreed upon timeframe for demonstration of classroom or professional improvement by the student teacher, the university supervisor and/or the Director of Student Field Experiences/Education Coordinator will evaluate the performance of the student teacher at least one full period each week. If improvement has not been demonstrated, an agreement will be made between the cooperating teacher and the university supervisor for the withdrawal of the student teacher. 
 
In the event that a student teacher withdraws from student teaching or that his/her performance and/or behavior warrants being withdrawn from student teaching, the procedures below will be followed:

· If prior to the halfway point in the semester/term, a student who withdraws or is withdrawn from student teaching will receive a “W” (withdrawn).  A student will receive a “NC” (No Credit) if the withdraw takes place after the half-way point of the semester/term.
· The student may appeal to the Director of Student Field Experiences/Education Coordinator to have the “NC” changed to a “W” if so desired. All documentation with rationale for the withdrawal will be shared in writing with the student teacher during an arranged exit conference. All documentation will then be shared with the Teacher Education Committee/Sub-Committee and will be placed in the student’s education file.
· All due process rights and privileges afforded the student according to Buena Vista University policy will be followed and enforced.
· The student teacher may choose to continue student teaching, even though he/she may be advised by the cooperating teacher, university supervisor, and/or building principal to “withdraw” from the student teaching experience. If the student teacher is permitted to continue, he/she must be made aware of the potential grade he/she may earn, based on the demonstrated performance and that the “No Credit” grade may still be issued. If the student decides to continue, he/she will not be permitted to withdraw at a later date.

Reapplication Process:

· The applicant who received a “W” or “NC” in student teaching must reapply under the application guidelines for entering the student teaching semester. The application will be presented before the Teacher Education Sub-Committee for consideration. The university supervisor must submit a letter of rationale for the “W” or “NC” given to the student teacher.

· The Teacher Education Sub-Committee shall, if deemed necessary, hold a personal conference with the student prior to any final decision being made regarding reinstatement/placement.
· Any student teacher forced to withdraw from student teaching for reasons and/or circumstances beyond his/her control shall be eligible for a student teaching assignment in a subsequent semester/term by making application through the proper protocol required by the Teacher Education Program guidelines.  (See the following page for Withdrawal Form).

Director of Student Field Experiences/Education Coordinator will make the recommendation to the Teacher Education Sub-Committee after consultation with the cooperating teacher, university supervisor, student teacher, and building administrator. The student teacher may appeal this decision to the Teacher Education Sub-Committee.


Withdrawal Form of Students from Student Teaching

Student Teacher’s Name _________________________________________

Student Teacher’s Assignment (Grade/Subject Area) ___________________

Cooperating Teacher’s Name ______________________________________

School Building _________________________________________________

School System _________________________________________________

Assignment Dates/Semester/Term __________________________________

Please list or attach any/all supporting information that can be used to describe the reasons/rationale for withdrawing the student from student teaching. Reasons/rationale statements need to be very specific and cited examples should be included.

Comments – Cooperating Teacher:


Signed 				

Comments – University Supervisor



Signed 				

Comments – Director Student Field Experiences/Education Coordinator


Signed 				
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